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And, whether the group of learners or workers be a group of
infants, or of adolescents, or of adults, there will usually be an
inner circle of those who completely identify themselves with
their teacher's aims on their behalf, not because they are afraid
to do otherwise, but because of their sense of intellectual or
aesthetic fellowship, and there will also be an outer circle of
those who do not enter so completely into that fellowship, who
"murmur" at the teacher's "hard sayings," and who remind
us of those other disciples who "went back, and walked no
more with Him." And here our analogy, like most other
analogies, begins to break down. For the modern teacher may
not be by any means a perfect teacher, and, in any case, he is
probably a servant of the community, paid to see that his pupils
learn certain things, whether willingly or unwillingly. But all
the same, the analogy holds as an ideal ever to be kept in
view.
Good order If all teachers were perfect, and if they all worked
under perfect conditions, the ideal discipline
above described might be the rule instead of being the excep-
tion. As things are, the nearest approach to ideal discipline
is probably to be found where a first-rate teacher is in charge
of young children, and, at the other end of the age scale, in
classes for adult students. The reason is the very same in each
case. The teacher has been free from the hampering restric-
tions of the examination system, and the pupils themselves
have had a voice in determining the curriculum. The case of
adult students is clear enough, "Adult education will thrive
only under conditions which allow of the fullest self-deter-
mination on the part of the students as regards the studies to
be pursued, the choice of the teacher, and the organization
of the class.** If the teacher, or the system, fails to "deliver
the goods" expected by the students, either the class will
vanish, or else disorder will break out in the form of un-
punctuality, and irregularity of attendance. If the class is

